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He Kākano Communique 16 – Thursday 6th October 2011
In this communiqué we cover:
1. Learnings from different schools:  Waitara High School, Waitara
2. Introducing the International Advisory Group
3. School Milestone Reports
Learnings from different schools: Waitara High School

Waitara High School – Building a Better Process to Engage with Whānau

1. A key area of change identified and supported through the He Kākano professional development process, which became the Principal’s individual leadership goal was to: 

Increase kura whānau engagement through the home/school interview process

2. The Principal said that this goal was sparked by a conversation which was overheard at the second He Kākano Wānanga in Palmerston North. ‘The main issue for the school was the low level of engagement of whānau at our separate senior and junior parent teacher interviews’. 
3. The school used to run separate senior and junior interview evenings. Previously, only forty families attended over both interview nights, which equated to a 23% attendance rate. On these evenings, parents spoke to the different subject teachers in order to gain a picture of where their children were at. The response to this format was analysed after both interview evenings had taken place. In the old format, parents might need to go to two separate evening interviews. In the new format, it is possible for parents who have both senior and junior students to attend on only one night if they wish.
4. ‘We decided to analyse the engagement in terms of ‘families/whānau’ rather than individual students, as engaging with whānau is what the focus area was. For Māori, this was 71% and non-Māori 90%. Excluded from these figures are students with Individual Education Plans and students attending Alternative Education. There were 52 caregivers/whānau who didn’t attend the interviews, accounting for 69 students.’ 
5. The senior leadership team decided to trial changes to our parent, whānau and student interview process.The main change to the format was having the form teachers conduct the entire interview with their students and their parent/caregiver/whānau. This meant that the form teacher was required to read all the subject and option reports in order to gain a clear understanding of the progress each student was making and where any particular difficulites were occuring. Essentially, form teachers needed to be fully conversant with each student’s report. The report would be issued at the interview and for those whānau/parents/cargivers that were unable to attend, the principal and/or the Community Liaison officer would arrange another time to meet.
6. The senior leadership team, deans, careers advisor, Gateway teacher and guidance counsellor were also present and available to meet with whānau/parents/caregivers if they expressed a wish to talk to one or more or them. Thirty minutes was allocated for  the  interview with an extra twenty minutes being allowed to explain NZQA/NCEA matters, to give out financial assistance forms, or to provide attendance overview information and discuss any other matter that might arise. 
7. The interviews took place with four teachers in each classroom, based on ‘house’ groupings.
8. ‘We initially began the journey by discussing this idea amongst ourselves on the trek back to Waitara and then by identifying the school that was sharing this process at the wānanga. We made contact with the principal of that school and the process was further advanced.’
9. The Maori Achievement Professional Learning Group started the implementation process by discussing and identifying any risks they thought the staff might raise, and then by brainstorming the mitigations as well as by ‘gently promoting’ the idea within the staff room before it was presented to the whole staff.
10. As with any change being introduced, there are always staff who are tentative or concerned that the change might be too fast or that there might be too many ‘fish-hooks’ to iron out. In an attempt to circumvent these concerns, we identified as many potential problems as possible and prepared solutions to these problems. 
11. The new format for parent/whānau- teacher interviews was then introduced to staff and opened up for discussion. Further feedback was sought for the senior leadership team to consider. Staff provided that feedback and highlighted more challenges that could occur. These were then teased out and, again, solutions were identified.
12. To provide as much support to staff as possible, the principal prepared guidelines on how to write reports and what would be needed in the reports and these were distributed to staff. While many staff already wrote quality report comments, the guidelines helped all staff attain a consistent standard. Report comments needed to provide feedback and feed forward, ensuring the next steps to progress were clear. Reports were then to be critiqued by a buddy. 
13. Another function of the interview was to set students’ goals which were recorded onto KAMAR.
14. The process has identified areas for improvement, including ensuring the students are clear about the process, what their involvement in the three-way process should be and how to identify the necessary steps to take when setting goals, such as what needs to be done now and what needs to be done in the short and long term. 
15. Following the review, it was decided that form teachers should meet one on one with students who had not had parents attend the interview, so that they could read their reports together and set goals with individual students.
16. A review of the process was completed by staff who were also asked to gather feedback for whānau/parents/caregivers on the new format. Below are some of the comments from the different groups:
17. Staff comments include:
· ‘At first I thought it might not work as form teachers wouldn’t know the kids well enough, now I see that is not the case”
· “Good opportunity to build relationships”
· “Very positive – much more holistic view of how the students are doing”
18. Parents’ comments include:
· “(I) found viewing of year’s attendance records valuable”

· “I liked getting an overview and not having to spend as much time with teachers hearing the same things”

· “It’s more to the point”

· “(I) enjoyed the opportunity to share in the learning process”

19. Students comments include:
· “Good, my Mum got a lot of information about how my education is going. We think it was better than rushing around to lots of teachers.”

· “My mother really liked it. She hadn’t met my form teacher before and she was really happy about the goal setting”

· My parents liked the idea of setting goals with me and now we know what we have to do. My report might be better”

· “My goals are on the fridge”

20. In sum, the new process, although daunting in thought, has made a huge difference to the whānau engagement with the kura. Both staff, students and whānau found the process to be extremely beneficial and relationships between home and school have been established in a positive way. The key, we believe, is mitigating any risks before introducing new processes to the staff and also providing support to all staff.
Introducing the International Advisory Panel

21. As part of the programme, we have established an international advisory group, whose expertise we can call on at any time to discuss matters raised in the process of rolling out the programme. As with the national advisory group, they will meet (via a Google Forum linked to the E-community we are establishing) and will provide advice about different elements of He Kākano, bringing to bear their own experiences and research knowledge to comment and provide advice.
22. The following general criteria were used to select and invite potential members for the proposed group:
· gender balance 

· teaching/leadership experience

· educational leadership as a core research base

· race based (indigenous)or culture-based research

· knowledge of New Zealand/Aotearoa’s indigenous population and education contexts

· spread among different countries with a reasonably similar history of colonisation

23. The following people have agreed to take part as advisors:

1. Adjunct Professor Jan Robertson – Griffith University, Australia
Dr Robertson’s expertise focuses on professional learning and leadership development. In particular, her work in leadership coaching and boundary breaking leadership development has highlighted the importance of self-awareness and knowledge of others in leadership.
2. Professor Jo-Ann Archibald –University of British Columbia, Vancouver, Canada.
Professor Jo-Ann Archibald is an agent of change and pioneer in the advancement of First Nations education. Born in Chilliwack and a member of the Sowahlie First Nation, Dr. Archibald finished her undergraduate degree at the University of British Columbia. She continued her specialisation in Education, earning both a Masters degree and Ph.D. at Simon Fraser University. While teaching elementary school, Dr. Archibald noted the lack of culturally relevant curriculum for First Nations students. She worked with teachers and elders from the Coqualeetza Cultural Centre to develop the first curriculum on the history of the Stolo people for elementary and secondary students. Since moving to the post-secondary system, Dr. Archibald has continued to create positive changes for First Nations students. 
3. Dr Chris Sarra - Education Faculty, Queensland, Australia
Dr Sarra is Executive director of the Education Faculty of the Queensland University of Technology’s (QUT) based at QUT’s Caboolture campus. The Institute is an innovative partnership between Education Queensland and QUT which began in 2005. The Stronger Smarter Institute is a group of people committed to changing the tide of low expectations in Indigenous Education. Strong and Smart philosophy espouses a strong and positive sense of what it means to be Aboriginal in today’s Australian society and that Indigenous students can achieve outcomes comparable to other students. 

4. Professor Caroline Shields - University of Illinois, Illinois, USA
Dr. Shields' research focuses on issues of leadership and social justice in diverse contexts. She has conducted various studies including research into transformative leadership in cross-cultural communities and the role of dialogue and spirituality in creating more holistic and inclusive school communities. One educational structure she has studied in terms of its potential to facilitate more equitable achievement (broadly conceptualized) for all students is commonly known as year-round schooling (more correctly identified as modified or balanced calendars). She has focused on the role of leaders in implementing change and the potential of this calendar to provide more equal and more inclusive learning environments for students who, by virtue of membership in specific social classes, ethnic groups, home language other than English, and so forth, tend to be the least successful in more traditional school settings. Her current research relates to summer learning loss in balanced calendar schools, the motivations of educators for doing social justice work in the face of contemporary political climates that tend to discourage such work, and leadership issues in diverse and/or bilingual schools.

5. Professor Peter Buckskin - University of South Australia, Australia
School Milestone Reports

A gentle reminder to those schools that have not returned their milestone 2 reports and invoices for travel;  could you please send these as soon as possible to either Paul or Soli. An email to all schools in the next few days will have the template for milestone 3 and a request for the 2011 participation funding. 

Any queries regarding milestones and invoices send an email to either Paul or Soli. Thank you. 

Paul Woller – prwoller@waikato.ac.nz
Soli Weiss – s.weiss@waikato.ac.nz
Mauri ora,
Paora and Hine
(on behalf of Russell Bishop – currently on leave, and Mere Berryman)
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